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As my community leader colleague Yvonne Chiu said,
“Language is not just a cognitive ability or skill: it is pivotal
for the survival of our communities” (Y. Chiu, personal com-
munication, 2022). Her words deeply resonate with me
and provide a sluagh-ghairm, a rallying cry, to guide my
research program. | have sought to recenter my research
on bilingual children’'s communication development to
capture their abilities and ensure that the socio-cultural
role language plays within families and communities is at
the forefront. In this paper, | will outline my experience
moving from my post-positivist research training towards
an anti-oppressive approach to research. | will begin by
considering my positionality, as my experiences fed into
questioning how | was doing research. | will then describe
the frameworks that | have integrated in recentering my
research. Finally, | will illustrate how this recentering has
shifted my research practice within my lab, from co-de-
veloping research questions to knowledge mobilization.

Positionality matters

| come from Highland Scottish immigrants who settled
in Canada in the late 18t Century onto unceded Algo-
nquin lands in what is now Ontario, Canada. | grew up
speaking English at home and mostly French outside the
home, starting with daycare as an infant, then attending
French school, and speaking primarily French with
friends. | began contributing to bilingualism research 25
years ago as a research assistant working on a project

Abstract

Through this paper, | aim to articulate how | have recentered my research from
post-positivism to constructionism epistemology. This recentering was driven by the
need to better align my research on multilingualism with the priorities, concerns,
and aspirations of the multilingual communities that | serve. | describe three key
frameworks that inform my work: Community Based Participatory Research,
Community Cultural Wealth, and Transformative Research Paradigm. | illustrate the
application of these frameworks with examples from research conducted within my
lab. An anti-oppressive approach to research is achieved by linking these
frameworks and applying them to my research program.

where my knowledge of two languages was seen as an
asset, a novel experience within a monolingual English
university setting within a French-speaking community.
During that time, | discovered a love for research, partic-
ularly for research on the communication development
of young children. As a bilingual in monolingual academic
institutions, | had often experienced a devaluing of my
language abilities and the “errors” | made in both my lan-
guages were frequently pointed out. Before this work as
a research assistant, | had had few academic experiences
where my bilingual abilities were seen as a strength. It
would be years before | could step back and appreciate
my translanguaging, from word choice to sentence struc-
ture to punctuation, as a strength. | was also a first-gen-
eration undergraduate student (i.e., neither of my par-
ents attended university) and then a graduate student
in Communication Sciences and Disorders. For me, the
experience of being a first-generation university student
meant that | was learning the institution’s rules, both
stated and implicit. | had little space for stepping back
and challenging held wisdom.

During my graduate studies, | learned that my re-
search questions on bilinguals were best framed as a
comparison to monolinguals, yet monolinguals did not
require a comparison group. While valuing bilingualism
on par with monolingualism is important, comparing
bilinguals to monolinguals ignores bilingual language
abilities specific to the bilingual experience. Within this
context, | found it challenging to highlight that bilinguals
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are not the sum of two monolinguals but that, as bilin-
guals, we hold knowledge about our languages and how
to use our languages across settings. This comparison
also did not provide space to acknowledge the systemic
inequities, discrimination and racism that underlie lan-
guage use in our communities, which makes some lan-
guages easier to transmit and sustain than others, and
some languages more valued. As a bilingual, | knew these
inequities were present and was able to advocate for the
importance of situating my thesis research within a com-
munity of speakers (i.e., French-English communities in a
bilingual community in Canada). However, within the re-
search tradition | was learning to fit into, | felt there was
little space to articulate why bilinguals need to be under-
stood within the context in which the languages are be-
ing used. In other words, we only have half of the picture
if we ignore the social and political context in which bilin-
gual speakers live.

These roots and experiences informed the recentering
of my research program within a social justice frame-
work. With this recentering, | began to leave behind the
post-positivist epistemology | had learned in my under-
graduate and graduate studies. Post-positivist epistemol-
ogy aims to develop an understanding of the world
through research by objective observation, where the
researcher's bias needs to be mitigated (Creswell &
Creswell, 2017). | began stepping into a constructionism
epistemology where knowledge is created through the
research process, which involves researchers and partic-
ipants, and the knowledge is shaped by the perspectives
of those who create it, including social, cultural, and his-
torical contexts (Braun & Clarke, 2022; Burr, 2015). | also
began a move to understanding bilingual language use
and development from a translanguaging lens. Translan-
guaging theory focuses on how bilingual and multilingual
individuals use all their multimodal linguistic knowledge
to make meaning and communicate (Garcia, 2009; Vogel
& Garcia, 2017). An explicit goal of translanguaging the-
ory is to question power structures that influence lan-
guage learning and teaching (Wei & Garcia, 2022), where
the terms used to describe language practice are social
constructions (Otheguy et al., 2015). Practically, my pro-
gram of research centers and values children’s language
knowledge to empower children, families, and communi-
ties in supporting culturally and linguistically sustaining
practices that contribute to resisting dominant ideolo-
gies. With this recentering, | have found alignment be-
tween my personal values and those that drive my re-
search.

The Re-Centering

The re-centering led to a change in my research frame-
work as | found that | needed new tools, new ways of

seeing the research landscape, and new ways of making
sense of the data | and my community colleagues be-
lieved was important to engage with. If we take the anal-
ogy that research is like making a dessert, through my
training, | learned a recipe for an apple pie that was well-
known and appreciated1. This recipe laid out the path to
follow to make something that looks and tastes like ap-
ple pie - that is, a methodology to successfully conduct
research. In addition, this recipe made an apple pie that
could be made by others and appreciated - that is, the
methodology was replicable and rigorous. As | moved to
center social justice, not just as a possible outcome of a
study but the reason for the research, it was clear that |
could not just take this favourite recipe and sprinkle so-
cial justice into the filling or use it as the new topping.
Instead, | needed to experiment and explore to find a
new dessert recipe; | needed to find new research frame-
works and methodologies. | worried that those who were
used to apple pie might not appreciate the taste of this
new dessert - | was concerned that my research would
no longer be relevant. | wondered if | would need to find
a new group of people to share this dessert with; in other
words, | would need to find colleagues who value a dif-
ferent perspective. Through this paper, | will outline my
recipe for this new dessert (i.e., an anti-oppressive re-
search methodology) that | bring to my research with
bilingual children and their families.

The need to re-center my research became increas-
ingly urgent as | put the community at the center of my
research rather than clinicians, educators, or other re-
searchers. While the process was gradual at first, | could
see a turning point when | put down my apple pie recipe
and began searching for a new dessert. It was in 2015,
the year that Canada welcomed a wave of refugees from
Syria. Working with my colleagues, we sought to find
ways that we could support these newcomers that were
meaningful and sustainable. From the outset, our goal
was not to identify children with communication disor-
ders but rather to support all children’s communication
in all of their languages. In this way, our work aligned
much more with the “prevention” mandate of the field of
SLP than a focus on assessment and treatment. Our Mul-
tilingual Language Program was developed with student
volunteers who were fluent in French and Arabic. We
offered the program in community settings to support
the development of the home language and introduce
the language of school to preschool and young school-
aged children (MacLeod et al., 2020). At first, this work
was separate from my research program, and | struggled
to find ways to align it with the post-positivist, quasi-
experimental research methodology that | was working
within. When | spoke about this work with colleagues,
it elicited comments about whether it was “research” or

1 As noted by a reviewer, even the notion of a recipe, a replicable formula, is specific to certain types of knowledge holders. Perhaps

a future step is letting go of the idea of the recipe itself?
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even “within the scope” of speech-language pathology.
Our work felt marginalized, and not just figuratively: we
presented this work at ASHA in 2018, a time when the
refugee crisis in Syria was regularly in the news, in a room
out on the edge of the conference site, late on Saturday
afternoon, attended by fewer than 15 people. Despite ex-
ternal expressions of doubt, | was energized by this new
direction - | began to feel an alignment between my val-
ues and the research | was doing. Thus, | continued to
pursue this work and seek out other ways of researching.
Along my path, | found three key ingredients that cen-
ter on social justice: Community-Based Participatory Re-
search (Israel, 2008), Community Cultural Wealth (Yosso,
2005), and Transformative Research Paradigm (Mertens,
2007).

Community-Based Participatory Research (CBPR)

The first key ingredient | found was Community-Based
Participatory Research (CBPR), an approach to participa-
tory research informed by the social sciences and applied
to the fields of health (Israel et al.,, 1998; Wallerstein,
2021). CBPR shifts away from the post-positivist ontology
that is dominant in the health sciences to acknowledge
the existence of different realities (Israel et al., 1998). As
with other forms of participatory research, CBPR strives
to be community-driven to improve the alignment be-
tween research and practice (Burke et al., 2013) and con-
tribute to social justice (Wallerstein, 2021). Indeed, CBPR
was informed by Freire (1970/2007) and research from
researchers working alongside the communities to work
toward social change (Wallerstein, 2021). CBPR lays out
a way of working with marginalized communities to cre-
ate a more equitable research process by reducing in-
equities identified by community partners (Israel, 2008;
Israel et al., 1998). The levelling of power is done by valu-
ing and amplifying the voices of the community partners
and by the researchers positioning themselves as part-
ners within the collaboration rather than overseers. Key
characteristics of CBPR include its participatory nature,
and thus, the community is included throughout the re-
search process. Partners are empowered through mu-
tual decision-making and knowledge mobilization. It is
also characterized by equity in the collaborations; thus,
we identify and value the strengths and knowledge that
all collaborators bring. It also involves sustainability and
building on the strengths of communities. Within CBPR,
implementing an intervention (i.e., a change to the status
quo) that is informed by the research team'’s work is part
of the research process. Finally, it requires a long-term
commitment by all partners. This participatory approach
values the perspectives of the community and thus aligns
well with the second key ingredient, Community Cultural
Wealth (Yosso, 2005)

Community Cultural Wealth

The second key ingredient, the framework of Com-
munity Cultural Wealth (CCW; Yosso, 2005), was first in-
troduced to me by my community activist colleagues at

Multicultural Health Brokers Cooperative, Edmonton,
Canada. As part of our mutual capacity building, they
shared this framework that informed their work of resist-
ing mainstream pressures that often viewed culture and
language as barriers to assimilation and success. Instead,
the CCW framework values language and culture as as-
sets. Integrating this framework in my research is part of
an authentic commitment to CBPR and to centering my
partners in our research. | have also found it a powerful
and energizing framework that has informed my work in
research but also in teaching and service. CCW is a the-
oretical framework proposed by Yosso (2005) that cen-
ters the knowledge and experiences of marginalized in-
dividuals and communities. Community Cultural Wealth
contrasts with Bourdieu's conceptualization of Cultural
Capital. Specifically, Bourdieu identified cultural capital
as knowledge that is held and transmitted by those who
hold power and is used to define and reproduce expec-
tations in education (Bourdieu & Passeron, 1977). In this
framing, the broader society considers children who are
from marginalized communities as lacking capital when
compared to children from the dominant community.
Building on Critical Race Theory and Critical Pedagogy
(e.g., Freire, 1970/2007), Yosso critiqued this deficit fram-
ing that has been applied to racialized communities. In
the American context, Yosso (2005) has argued that this
view positions white middle-class culture as the standard
that is valued and to which other communities are com-
pared. As a result, some communities are seen as cul-
turally rich, while others are viewed as culturally poor as
they lack the features of this dominant standard. Adding
to this bias, young bilingual children are often grouped
together as “second language learners” or “additional
language learners.” This deficit framing is especially the
case for minoritized languages, which are seen as less
valuable and potentially harmful to a child's academic
achievement.

Instead of a deficit framing, Yosso (2005) places value
on the community cultural wealth of marginalized com-
munities. Specifically, she proposes six critical types of
capital that families and communities build and transmit
to children: Linguistic Capital, which includes intellectual
and social skills attained through communicating in mul-
tiple languages; Family Capital, which encompasses the
cultural knowledge supported and transmitted through
family and carried forward as a sense of shared commu-
nity, history and memory; Social Capital, which refers to
one’s network of people and community resources; Nav-
igational Capital, which refers to one's ability to maneu-
ver through social institutions, including institutions that
were designed for the mainstream or majority commu-
nity; Aspirational Capital, which refers to one's ability to
maintain ambitions and goals about the future; and Re-
sistance Capital, which refers to one's ability to actively
challenge inequality. Building on this model, | have ar-
gued that language transmission contributes to strength-
ening and enhancing these other capitals (MacLeod &
Demers, 2023b). Thus, as my community-based col-
leagues emphasize, it is important for families to feel
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empowered to sustain their home language and resist
pressures from mainstream society that lead to language
loss. While | could see that CCW complemented CBPR
methodology, | was still looking for a way to connect the
two, which led me to the Transformational Research Par-
adigm.

Transformational Research Paradigm

When | began reading about the Transformational Re-
search Paradigm (TRP Mertens, 2007), | felt this was the
missing ingredient needed. The TRP aims to create a re-
search space where inequality and injustice can be ad-
dressed. As Mertens (2010b) stated, “The fundamental
principles of the transformative axiological assumption are
enhancement of social justice, furtherance of human rights,
and respect for cultural norms.” (p. 470) The TRP emerged
from the work of marginalized individuals who sought
to have their voices represented in research by working
with partners to support social justice and human rights
(Mertens, 2010a). This paradigm is situated within an on-
tological position that reality is socially constructed, so
the social context that defines these realities is important
to understand. To build this understanding, Merten
(2007) argues that the researcher needs to work collab-
oratively with the participants in the study in a way that
reduces power differential and forefronts their perspec-
tive. It is here that | see a strong alignment with partic-
ipatory methods, such as CBPR. Within the TRP, the re-
searcher is also called to value the strengths that exist
within communities by respecting and honouring the dig-
nity of community members. And it is here that | see
a connection with the culturally affirming approach of
CCW. In addition, the researcher must acknowledge that
they are not a neutral observer and thus must carefully
consider their biases and positionality. Working with the
community, knowledge is thus co-developed to define
the problem, understand how to do research in this con-
text and guide the dissemination of results.

Integrating the Building Blocks

As mentioned above, the community is at the heart of
CBPR, the CCW framework, and the TRP. When | ask my-
self, “Who am | doing research for?” | can answer without
hesitation that my research aims to serve the communi-
ties, families, and children with whom | collaborate. As
noted by Braun and Clarke (2022, p. 175), theoretical and
methodological alignment is important and supports the
rigour of the research one engages in. Thus, in pursuing
my program of research, | am positioned within a con-
textualist epistemology, my research is informed by the
theoretical framework of Community Cultural Wealth, |
work within a Transformative Research paradigm, and |
apply Community-Based Participatory Methodology. As
described in the next section, these key ingredients serve
to guide how | ask research questions, foster a positive
lab, and work alongside community members. | will draw
examples from the work we do in my research lab, begin-
ning with how we apply CBPR, how CCW is integrated in

our team and our work with communities, and how TPR
impacts how we conduct and disseminate our research.

Integrating Community-Based Participatory
Research

A cornerstone of my research has become doing re-
search about and through multilingual language groups.
In these groups, we collaborate with community partners
to co-lead multilingual language groups with a focus on
their home languages (MacLeod et al., 2024). These com-
munity partners often support parents and children
within their community, sometimes through regular
group meetings. An important component of our part-
nership is acknowledging the time and expertise that
these partners bring to the work. Together we outline
the time commitment and availability, work with them
to schedule meetings around their availability, and re-
view the budget for financial compensation. Based on
recommendations for ethical CBPR research (Flicker et
al., 2007), we strive for equitable compensation through
fair hourly rates and clear expectations for contributions
to the collaboration.

Within this CBPR context, we co-lead sessions with
groups of children who are three to six years old and
who are exposed to a language other than English at
home. We have focused on this age range as it is the
time of the first major transition children experience in
language exposure. During this time, children move from
a home context where the minoritized language is used
to a preschool or school context where the majority lan-
guage dominates. In addition, through interviews with
families, we have learned that the time before children
start school is cherished by parents as a period for trans-
mitting their language and culture. By focusing on these
early years, we hope to support parents and children
early to confidently use practices that are linguistically
and culturally sustaining. We apply an inclusive approach
and strive to adapt our program for all children, regard-
less of their developmental path. Our inclusive approach
highlights the importance of optimal communication for
all children in all their languages to ensure their partici-
pation in all spheres of their daily life. By including chil-
dren who are neurodivergent, we aim to create a space
to welcome families who may experience additional mar-
ginalization as newcomers with a neurodivergent child.
Through these groups, we are supporting families and
community members in language transmission, and the
groups are a context for our research. In this way, our
research embeds linguistically and culturally sustaining
practices, builds capacity within communities, and aims
to share these learnings with both academics and other
experts serving these communities.

Integrating Community Cultural Wealth

We center CCW in our lab, we do this by valuing the
knowledge we each bring from our communities. In
2019, | was reading with my children Aviag Johnston’s
(2017) book “What's My Superpower?”, a story of a young
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Inuit girl who celebrates the superpowers of her friends
while searching for her superpower. In 2020, | brought
this narrative to the Multilingual Families Lab to begin a
discussion. As a group, we exchanged, shared, and brain-
stormed about the importance of centering our language
abilities and providing space in our lab for who we were.
Through these discussions, we developed a lab vision
and motto and renewed the discussion in 2023 (Multi-
lingual Families Lab, 2024). Our lab motto is “Our super-
powers are our languages & cultures”. We continue to
embody this motto by valuing the language and cultural
knowledge that our team members bring. Within our lab,
which is situated in a SLP department, I've observed uni-
versity students shift from cautiously acknowledging that
they know a language other than English to feeling em-
powered by their language and cultural knowledge. This
shift has led to students openly sharing their cultural and
language experiences within lab meetings, relating to ar-
ticles from our journal clubs, and applying these in their
research. For example, they use their language and cul-
tural knowledge in identifying tasks and questions in the
methodology, in reaching out to families and communi-
ties to participate in research, to inform the analysis of
the data, and to communicate results back to the com-
munity members. In this context, | hope that students in
my lab feel their multilingual identity is affirmed and val-
ued.

In addition to bringing CCW to our research team,
we integrate it through our CBPR with communities
(MacLeod et al., 2020, 2024). We ensure that the framing
of the multilingual language groups is not about helping
to bridge a gap in knowledge or compensate for per-
ceived defects and is not about helping parents learn to
provide a higher quality of input to their children. In-
stead, we aim to help children and their families to sup-
port all their languages and feel empowered about the
transmission and maintenance of their home language
through culturally sustaining practices. Specifically, we
learn what parents value in their child's communication
and work with them to enhance these abilities. We do
that by creating a space for their home languages outside
of their home, where their home languages and cultural
practices are valued, perceived as an asset, and part of
their identity. We incorporate translanguaging practices
(Garcia & Wei, 2014; Jasper, 2018), which view all the
child’s languages as resources and valuable knowledge.
Translanguaging frames children’s languages as a
strength, as something to be proud of. We also acknowl-
edge that language knowledge means speaking and un-
derstanding for some children, but for others, the knowl-
edge may be reflected mostly in understanding the
language. By including a broad range of multilingual abil-
ities, we believe that language transmission and main-
tenance practices can reduce the chance of losing the
minoritized language. Through these groups, we want
children to communicate in all their languages and to
feel proud of their language knowledge across their lan-
guages. We talk with parents and community members
about different ways of communicating and using our

languages - that as bilinguals, we might use our lan-
guages together or side by side. When we shared the
translanguaging perspective in a workshop, community
members laughed with surprise when they learned that
their ways of languaging had a name. They shared how
empowering it was to learn about translanguaging - to
see all their language knowledge as a strength rather
than focusing on deficits in a specific language that often
comes from a monolingual framing. We work with par-
ents to find ways to enhance and highlight the strategies
they use for language stimulation, transmission, and
maintenance. We integrate culturally sustaining practices
such as crafts, food, and music to amplify the links be-
tween language and culture.

Through our collaboration, we build reciprocity by
contributing towards sustainable practices within the
communities. A core practice is the co-development of
multilingual language groups with community leaders.
Since our community partners often support parent-
child groups within their community, we have experi-
enced a reciprocal process of learning and sharing. For
example, we have worked closely with the community
of Amharic and Tigrinya speakers from Ethiopia and Ere-
tria, and Kurdish speakers from Syria. In these contexts,
parents who are community leaders co-lead the groups
to provide linguistically and culturally sustaining prac-
tices. For example, they contributed to the choice and
the order of the themes we will use in the groups, and
they informed the selection of books, songs, and activi-
ties. They also help to adjust our planning to accommo-
date faith celebrations and other community events. In
the Ethiopian and Eritrean groups, our partners shared
beautiful songs that included Amharic, Tigrinya, and Eng-
lish, which had everyone moving and singing; in the Syr-
ian group, our partner had a powerful and poetic way
of talking about language that was inspiring to us and
families. With their input, we have included youth from
the communities to support the groups and learn about
the research process. Through these groups, young chil-
dren not only met other children and families that spoke
their language, but they also saw a youth who spoke their
language. The youth also had the opportunity to see the
value of their language knowledge in a research setting,
an experience | had found valuable as an undergradu-
ate student. Through collaboration, we share our ses-
sion plans and resources with our partners so that they
can integrate these ideas into future groups. We have
also grown the sustainability of this work through work-
shops, such as one hosted in April 2023 and attended by
35 community leaders representing more than 15 com-
munities and 23 languages. In this workshop, | shared
about the work my lab had done with community collab-
orators; the community collaborators shared their expe-
riences and what they had learned, and we opened the
discussion to all participants to hear about their experi-
ences supporting their community’s home language and
culture. In our CBPR collaboration, we have found that
through our collaborations that integrate reciprocity, we
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can achieve sustainability not just as an outcome but as
a core part of the process.

Integrating Transformative Research Paradigm

Aligned with TRP, our lab is aware of power dynamics
and the importance of trust in our collaborations with
communities. We keep this awareness front of mind in
how we communicate with community leaders and
members. Many of the communities we work with are
newcomers to Canada, some with experiences as
refugees. Within this context, community members are
often finding their footing in a new country, family mem-
bers may not be comfortable speaking English, and some
families have experienced trauma. By working with com-
munities, we can build trust and begin to learn about
community members’ aspirations and concerns. We ac-
tively consider power dynamics in communicating with
community leaders and members. We take the time
needed to build relationships, which may result in ex-
tended timelines in the initial phases of a project. How-
ever, we also find that this strong trust leads to moments
where work is accelerated, including the recruitment of
individual families and the dissemination of knowledge.
Building trust and relationships includes ensuring that
we make time to hear about what strengths are within
the community and learn what questions they would like
answered. As we move forward with a study, we include
time to hear the community members' feedback and
meaningfully incorporate this feedback into the study.
This approach can be as simple as changing the wording
in consent forms or as complex as changing the themes
in our multilingual language groups and incorporating
community members in our groups.

We also strive towards accessible research by reduc-
ing barriers to participating in research and ensuring that
participant voices are heard. Since we have relationships
with community members, we are able to learn the bar-
riers to participating in research and how to make our
research accessible. Accessibility can be created by in-
cluding optimal times to begin recruitment and to plan
interviews, changing the language(s) used in the research
process, preferences for meeting online or in person, ad-
dressing transportation challenges, addressing concerns
around the recording of the interviews, and meaningful
compensation for taking part in the research process.
For example, we have worked to reduce language barri-
ers by making sure that community members reviewed
research-related documents first. We exchanged around
what could and could not be adjusted and considered
alternative wording, then updated the documents with
the research ethics board. We also adapted the consent
forms to the language(s) used by the community through
translation and interpretation. In some contexts, our
community partners assisted us with recruiting families
and contributed to the interpretation process. When en-
gaging in the research, we strived to ensure that partic-
ipants could use the language in which they were most
comfortable throughout the research process. Thus, our
multilingual team had opportunities to use their lan-

guages with the participants and we included youths and
volunteers from the community who received an hono-
rarium for their contribution. We worked with our com-
munity partners to ensure that the perspectives of fam-
ilies and communities were represented as we
interpreted and prepared to disseminate the findings by
reviewing summary statements together and integrating
their feedback. Finally, for some communities, accessi-
bility included accessing technology to take part in the
research. This challenge was particularly clear during
COVID-19, and we began to loan tablets to families with
pre-paid internet access in order to facilitate their partic-
ipation in the study.

Our research also contributes to resisting dominant,
monolingual ideologies (MacLeod & Demers, 2023a). This
resistance is woven throughout the research program.
We do this by ensuring that we have a multilingual team
that can support the participation of parents and chil-
dren in the language they are most comfortable in. We
amplify parent voices through participation as co-leaders
of multilingual language groups. We support community
members in affirming and enriching their practices
through co-designing our multilingual language groups.
We have also brought knowledge through continuing ed-
ucation opportunities within the speech-language
pathology community and early childhood educators. In
these settings, we advocated for moving away from
terms that center English and a deficit model of multilin-
gualism, such as “English language learner.” We encour-
age professionals to use a more inclusive and positive
framing, such as a “multilingual child who knows...". We
also advocate for the importance of the home language
beyond a cognitive ability to include its role in sustain-
ing cultures and enriching bonds within families. Lastly,
we built reciprocity by sharing knowledge and resources
developed throughout the research process. We have
shared these resources within our lab, with our commu-
nity collaborators, and with our participating families.

Flexibility and Challenges

The key ingredients of CBPR, CCW and TRP support
a strong yet flexible recipe for research. For example, |
was able to adjust my research program to the COVID-19
pandemic. Through our connections with our community
partners, we learned about their worries and needs and
worked with them to adapt to the COVID-19 context.
We learned that parents were overwhelmed, had few re-
sources (e.g., time, money, toys), and were looking for
ways to help their children learn and play. In response,
we developed a series of activities that could be done
at home, with material available at home with young
children. These activities were written in simple English
and were easily translated into the language of com-
munity members and shared with community organiz-
ers. When communities expressed worries about their
children’s learning, we collaborated with them and pro-
vided our program remotely with families and also in
a hybrid model within a preschool classroom. Through
these adaptations, we learned strategies to include par-
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ents actively in the program, to reach families who are
geographically dispersed, and to support classrooms re-
motely.

I have found applying an anti-oppressive framework
within the field of communication sciences and disorders
to be challenging. | experienced being hesitant to share a
look into my research “kitchen”, being sidelined with con-
cerns about scope (e.g., Is this research within the scope
of communication sciences and disorders? Is this even
research?), methodology (e.g., not recognizing method-
ological rigor outside a post-positivist epistemology), and
research questions themselves (e.g., alignment of the
questions with the community's needs rather than with
academic discourse). There are also challenges when it
comes to measures of “productivity” in academia, where
the fast pace of research and dissemination is valued
(Ulmer, 2017). In my experience, CBPR is not “slow”. It
requires the researcher to maintain a sustained pace
throughout the collaboration in order to be responsive
to community needs. The timing of the research is deter-
mined in large part by the community partners. The dis-
semination, or knowledge mobilization, occurs through-
out the collaboration, not only at the end through more
traditional forms of conference presentations and man-
uscripts. As a result, I've experienced the need to better
describe and advocate for the importance of this ap-
proach and contributions that lay outside of those tradi-
tionally valued when presenting my research for annual
evaluations or as part of grant proposals. | continue to re-
flect on how to engage in collaborations, how to ensure
that social justice guides the recipe that we use, and how
to value partnerships with colleagues who come with dif-
ferent perspectives. | don't always get it right; | don't al-
ways get my point across, but | certainly am always learn-

ing.

Coming from post-positivist training, | have struggled
to find more equitable models within the field of SLP.
Learning a new way to do my research, to make this new
dessert, continues to take time and creativity. It has led
me to read across disciplines and find resonance in the
work of scholars in other fields, such as education, social
work, and public health. I've cherished rich and reward-
ing collaborations that continue to enhance my under-
standing and research. | strongly believe that by sharing
more about how we are doing our work, we can learn
from each other and continue to build a body of research
that decolonizes, that resists dominant discourses, and
that supports families and communities in their aspira-
tions.
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